	Unit Plan

	Grade(s): Kindergarten
	Unit Focus: Writing (Narrative) 
	Unit Dates: September 6th- November 15th 
	Teacher: Cathryn Story 

	Overview:

· Daily workshops (to show students that writing is a process that requires devoted time to practice & improve learned skills) 
· Working as a class (shortest time), working individually, working with teacher/ small groups & working in pairs (daily occurrences)

· Frequent interactive & shared writing will take place during small group work with teacher & during teaching portions 

· Students receive daily feedback from peers & teacher (how to ask specific & useful questions)
· Daily opportunities to work with others and talk to others about writing will be given (classroom community building & becoming familiar with the writing process) 

· Progress will be clear from : pre-assessments, formative & summative 

· Clear/ measurable growth is expected after a few weeks into workshop (teacher can gather evidence of this with running records, observations, during daily small group conferences & going through student writing folders) 
· Explicit examples of what ‘excellent’ writing at the K level looks like (student/ teacher/class made)- these will be made accessible to students while they work (teacher will ask students in advance if their work can be highlighted in a lesson) 
· Lots of time will be given to students to take responsibility of and apply their learning in the classroom (students will be encouraged to write lots of pieces and spend time revising & editing them so that they take pride in their work) 
· How to gather content before writing (everyone has things that they know well- this should be content of student writing) 
· Introduce variety of book elements & structures using examples & trying them in own writing (titles, covers, about page etc.) 
· Labeling will lead to sentence writing (practice time with phonemic awareness first) 
· How to use different materials for writing (stapler, tape, post-it notes, date stamp, strips, writing folders, pens etc.) 

	Rationale:

· Common Core State Standards are addressed and are a main focus throughout as the unit develops 
· Students will learn how & why to write (writers write about what is important to them). 
· K writing expectations for this unit: labeled drawings, squiggles, invented spelling, dominant sounds in words (few letters to represent whole words). Students will have lots of time to practice these kinds of beginner writing techniques. 
· Routines will be demonstrated for students and clearly established so that they will become familiar to everyone, as they will carry through to the other three K writing units. 

· Students will learn the importance of using their designated writing time effectively and relying on themselves to make productive decisions regarding the status of their work and solving problems they encounter. 
· Encourage students to take risks & develop confidence in their abilities as writers (make it clear that teacher & readers want to understand everything that they have to say). 
· Students will be taught independence (say words you want to write slowly, then record the letters that you hear).  
· Using words/ letters you see all around you in your writing (enviro print, classroom charts, names, signs, mentor texts, alphabet etc.) 
· Demonstrate and discuss the importance of including details in writing & drawing (conveying content). 
· Student drawings will receive teacher & peer feedback so that students understand the importance of detail to enhance meaning for readers (their writing should reflect this concept). 
· Students will develop their identities as writers (teacher will emphasize the importance of teaching others by putting marks on a page that are clear to the writer and eventually to readers as well). 

	Objectives / Learner Outcomes:
K:1.1 Express ideas and develops understanding 

K:1.2 Consider ideas of others 
K:2.1 Use prior knowledge 
· Students will create texts that convey ideas that are personally meaningful to them with details (written & drawn) 
· Students will learn how to write so their readers can comprehend their intended meaning(s)
· Students will communicate ideas to others verbally and through marks on paper 
· Students will take on roles of speaker and listener


	Key Teaching and Learning Activities:
· The structure of workshops will follow a predictable format (Minilesson, conferencing, pause for recap/ touch base with whole class & share time). 

· Though the structure is repeated & predictable student engagement should stay high because they have lots of control over their learning, they get time to talk with others, they move around the classroom, they get to write about their own topics, new mentor texts and materials will be introduced regularly. 
· Possible discussion/ conferring questions: How can you show others that something is important to you? What details can you add to help them understand what you want to say better? Can you explain your thinking here? What is your writing plan for today? What goal(s) have you set for yourself? Can you tell me what you have wrote using your fingers to guide your retelling? Why is this topic important to you? Who were you with? What did they say? What happened next? Where were you? How did that make you feel? 
· Lots of designated writing time to picture ideas in head, talk with others about ideas, write multiple drafts, return to work to make it better, share work with others, read own work out loud and think about audience responses to your writing. 

	Resources:
-Launching the Writing Workshop by Lucy Calkins 

-50 Literacy Strategies by Gail E. Tompkins 

-Literacy in the Early Grades: A successful start for preK-4 readers and writers by Gail E. Tompkins 

-Art Across the Alphabet by Kelly Justus Campbell
Authorship Books (could be shown & read aloud to start a lesson or conclude one) 

-Chester by Mélanie Watt

-Ralph Tells a Story by Abby Hanlon

-I don’t Draw, I Color! By Adam Lehrhaupt 

-Diary of a Fly by Doreen Cronin (date stamp concept & using small moment note pads)

Picture Books 

*Note: will be used during daily class gatherings to review or intro a new teaching point
-Chrysanthemum by Kevin Henkes

-My Mouth is a Volcano by Julia Cook 

-Not a Box by Antoinette Portis (K)

-They All Saw A Cat by Brendan Wenzel

-Giraffes Can’t Dance by Giles Andreae 

-How to Read a Story by Kate Messner 

-Nancy Knows by Cybele Young 

-Pete the Cat by Eric Litwin

-Your Fantastic Elastic Brain by JoAnn Deak, Ph.D

-The Kissing Hand by Audrey Penn (for small moment writing & transitioning into the school year)
	Planning for Diversity:

· Daily conferences with students will allow teacher to group students based on their current needs
· Conferences will also allow teacher to check in with students on their progress & continued struggles (providing on the spot support or an opportunity to arrange another time to give support to that student)
· All students will be asked to frequently explain their drawings & writings to others (understanding student thinking & reasons for why they included something or why they may be reluctant to include more) 


	Assessment and Evaluation:

· 3 timed, on-demand writing pieces on narrative, informational & opinion writing. (pre-assessment that is formative & summative) 
· Narrative writing checklists (formative & summative)
· Editing checklists (formative & summative) 
· Student self-assessments (learning to use similar checklists teacher uses) –formative 
·  Daily peer feedback & teacher feedback (formative) 
· Anecdotal notes (done throughout- formative & summative) 



	

	Day
	Outcomes
	Teaching and Learning Activities
	Resources
	Planning for Diversity
	Assessment/Evaluation

(Formative & Summative)

	1
	1.1
1.2
2.1

	· Intro & demonstrate routines

· Writing about what you know (writing to teach others)
· Everyone has something to say & everyone is an expert on different topics (sharing knowledge with others) 

· Writers use pictures & words to show what they know to readers 

· Do quick book walks 

· Create writer club (identify as writer) 
	-mentor texts (Freight Train, Creak! Said the Bed etc.) 
	-Set up classroom so students can talk easily with each other & share supplies (build relationships- talk about writing)
-model what writers do
	-Individual observation notes (pre-assess what students already know about writing) – formative  
-Listen to student explanations of writing  (formative)

	2
	1.1
1.2

2.1


	- Spending time on writing (coming back to it to add more) 
- Caring about own work & ideas 

- Importance of rereading /detail adding 

- Discuss writing process (writing about things that are meaningful) 
-Review what writers do 

- Review routines of the workshop 

- Term: revision 
- Using gestures to keep students on track without interrupting whole class 

 - Writing multiple pieces a day (getting ideas from home & school) 

	-when we are done chart 
-mentor texts 
	- Students will learn how to decide for themselves when to move to new writing 
- anchor chart to review (could print mini ones so they can be with them at their desks) 

-model what to do & what not to do 

-teach using fingers to reread (drawings & words
	-observe students teaching each other about what writers do during partner shares 
- observe giving feedback to partners about adding more to writing 

- ask for explanations about drawings (formative) 

	3
	1.1

1.2

2.1
	-Routines :learning to be problem solvers 
- learning where to locate materials 

-learning how to start a new piece 

- Intro. Date stamps 

-Provide writing folders (demo how to use them) 

-discuss times you can help yourself & ask for it 

-use time effectively (what writing sounds like)


	-mentor texts 

-routine charts 

-Diary of a worm (date stamps) 
	-demonstrate multiple options for where students can work on their writing in the room

-students being in charge of own writing  
-group students based on possible challenges 
	-observations of students working together & problem solving (formative) 
-anecdotal notes (summative)

	4
	1.1

1.2

2.1

	-Drawing=part of writing process (think 1st, picture story, write)
- Putting details on page in drawings (content on page ) 

- Using labels 

- How to show actions in pictures 
	-mentor texts with drawings showing actions 
-student work examples of detailed drawings 
	-ask students prior to use their work as examples for the class (highlight their strengths) 
-share student strengths while they work (what is being done well that others can do to) 
	-look at student work to see what they know/ struggle with about writing 
-have students tell teacher about their writing (formative)
-anecdotal notes (summative)

	5
	1.1

1.2

2.1
	-stretching out words to write them (say slowly & write what you hear) 
-approximating letters 

-using labels cont. 

-teaching books (what students are creating) 

- Reading writing to peers (pointing to parts of picture you’re talking about) 

-recording marks=writing steps 

-Using folders for student work 
	-chart about being done
-mentor texts 
	-student work example to show new strength class can learn from 
-have students share their writing topics (grow excitement to encourage reluctant students) 

-name charts for students to have for labeling pictures
	-record how each student approximates writing 
-are students labeling & adding details to pictures? (writing the letters of words they know to represent them) (formative observations) 

	6
	1.1

1.2

2.1

	-Writing words even if we don’t know how to spell them 
-Mistakes=learning tools 

-Being brave & taking writing risks (how to not give up) 

Interactive writing (demonstrate writing even when its hard) 

-shared writing 

-focus on: how students are putting meaning on paper
	-action mentor text 
-whiteboards 

-familiar story to retell (showing perseverance) 

-being done chart 
	-assist students struggling to find topics to write about (focusing on one per piece) 
-encourage students to see their knowledge on topics in a positive way , worth writing about
-remind students that you want to see their approximations 
	-check kinds of topics they are choosing ( known to them or not)
- can they communicate their knowledge in pictures & words?(observe peer share & feedback for formative & anecdotal notes for summative) 
-are their topics important to them?

	7
	1.1

1.2

2.1

	-making scrolls & books (adding pages to write more)
-partner work 

-demo taping & stapling pages 

-Review picking one topic for book / scroll (pages going together) 
	-mentor authors 
-shared class writing 

-revision chart 

-nonfiction text (book structure example)
	-partner students together who will support each other 
-introduce parts of books to use in own writing like mentor authors (about, cover pages, titles etc.) 
	-observation 
-listening to peer conversations (formative) 

	8
	1.1

1.2

2.1
	-how to plan each page of a teaching book 
-practice touching pages/turning them 

-rehearsing story with partner to check for including all important parts 

-added to work already started (thinking of more info) 
	-mentor texts 
-charts 

-assigned student partners 
	-partner & conferencing to help students make clear writing plans
-teach strategies to help students remember what they’re writing about 

-time given to revise & talk with others about writing
	-check: are students adding to their writing? (more labels/ details than previous day?) (formative) 
-anecdotal notes (summative) 

	9
	1.1

1.2

2.1

	-Asking & answering questions in partnerships to help each other expand writing 
-where, how, why 

-model being a supportive partner 

-asking writers specific questions about their writing (what should I watch for?)
	-charts 
-example writing that needs more details 
	-provide students with example questions to ask 

	-self-assessing own work (asking self,  same questions asked partners) (formative) 
-ask students about their writing process (summative for notes) 

	10
	1.1

1.2

2.1
	-Writing more sounds in words
-Review stretching out & writing letters & rereading

-Phonemic awareness activity (matching letters to sounds) 

-adding more words to pages =goal 

-beginning & end sounds of words 

-write words you know in your writing 

-label room with words as a class (identify objects, read word together, match word) 


	-mini alphabet chart for each student 
-word wall of high frequency words 
	-include images on mini alphabet chart 
-draw letters on your hands as you hear sounds in mini lesson/ as you work 

-encourage copying print from classroom to add more words to writing 

-label classroom with high frequency words 
	-listen for rereading words out loud to hear their sounds 
- help students observe saying words and sounds (formative) 

	11
	1.1

1.2

2.1
	· Preparing to celebrate information booklets students have been working on 
· Review what writers do (think of topic, picture in head, add details, use enviro/ alphabet chart, stretch words) 

· Retelling story out loud on fingers review 

· Have students look for things in their writing to work on while using check lists 

· Practice reading writing to others 
	-labelled classroom objects 
-word wall

-mini alphabet chart 
	- Review with whole class, small groups & individuals 
-add icons to checklists to help students use them 

-Remind students that everyone can improve aspects of their writing 
	-publishing checklist (student & teacher uses ) 
-ask: what last minute touches do you want to make? What changes did you make & why? 

-discuss with students how they have met their goals 

-feedback on oral reading from teacher & peers (formative & summative & add to notes) 

	12
	1.1

1.2

2.1
	· Provide more practice telling their stories to others 
· Oral shares 

· How to write stories (pull in readers) 

· Including character actions & speech in true stories 
	-Picture book (for story telling demo)
-booklets of blank pages 

-student examples (with permission) 
	-telling stories (shared experiences) from different perspectives with partner support 
-more time to reread & add more detail to writing
	-are students adding more detail that continues to keep their story on topic? 
- are they identifying part of their writing to improve?

-check student writing plans (how are they self-assessing their work?) (formative check ins and observation) 

	13
	1.1

1.2

2.1

	-touching pages while retelling stories 
-planning stories , just like our information boos were planned in similar way 

-continue writing in booklets & scrolls (multiple pages of writing)

-term: stretching 
	-short story picture book 
-how to write a true story chart 
	-work in partners to tell story across pages 
-student choice of what true story they tell 
	-students self-assessing if their story pages all work together (adjusting & removing) 
-are their stories showing a series of events on the same topic/story 

	14
	1.1

1.2

2.1
	-Specific details in stories necessary for reader/ audience understanding of what they are saying (people, activities that happened, speech etc.) 
-Solving own problems cont. 

-think about how you want your audience to feel when adding details 

-including actions in drawing & writing 
	-teacher story (demo details) 
-true story char

-whiteboards(identify details)
	-display reminder for adding detail : who, what, where, when, how 
-check in with  individuals to see how they are prioritizing all tasks (draw, color, detail, words) 


	-check if students are making visible plans for writing 
-what labels are students using? 

-peer feedback (verbal) (formative & summative when adding to notes )

	15
	1.1

1.2

2.1
	· How we can try to fully spell words
· Teach: segmenting sounds across words  
· Identifying hard words, stretching them to still include them in writing 
	-alphabet & name charts 
	-following sounds in words with your finger as you say them with partners 
-group writers with similar needs that need more support before working on writing 
	- listen in on students stretching words 
- do their approximations make sense? (formative) 

	16
	1.1

1.2

2.1
	· Adding dialogue & speech bubbles (make characters talk ) 
· Remind: reread writing (adding speech bubbles & dialogue to old stories students already wrote, as well as new ones) 

· Detail focus: what did characters say in your story?
	-example story without dialogue (can add it in as a class)
-character toys to practice dialogue 

-true story chart 
	-make speech bubbles big so all writers can use them 
-story tell with character toys & while reading work to others 
	-editing checklists (formative- student use) 

	17
	1.1

1.2

2.1
	-More practice rereading writing 
-Flagging parts of writing for revision 

-How to make writing better 

-discuss publishing writing (what we do to prepare for that) 

-Review adding to old work 

-Partner work to suggest revision ideas 

-Deciding on pieces to publish 
	-true story charts 

	-practice time to work on writing strategies 
-name & alphabet charts 

-students choose texts they want to focus on revising 
	-narrative writing checklist (formative student use) 
-peer feedback 

-observe students writing words 

-teacher checklist (summative) 

	18
	1.1

1.2

2.1
	· Editing by rereading, rewriting 
· How to make writing clear for self & others 

· Trying different word spelling (ask self & partner: does it look right?)

· Getting editing ideas from peers 

· Decide as a class on how everyone wasn’t to share & celebrate their writing
	-demo editing on shared 
-teaching books to look back on editing from start of unit 
	-encourage not erasing, but crossing out & trying again 
-share with friends so students can remember to keep audience in mind
	-narrative writing checklists (partners use) (formative) 


	19
	1.1

1.2

2.1
	-celebrate unit end by reading & sharing with classmates & others outside classroom 
-add student writing to classroom library after the sharing portion 

-display finished pieces 

-students can write notes about learning points (big take aways they will continue to use in next unit) 
	-student pieces for publishing 
	-students can choose how they want to share writing
-students will take turns sharing & listening 

- students can choose who they want to share with for some portion 
	-observe how students have recorded, details, ideas & how they are sharing their work with others 
-narrative writing checklist (teacher use) (formative & summative) 

	Unit Plan

	Grade: Kindergarten 
	Unit Focus: Individual Games (body/space awareness) 
	Unit Dates: September 6th- September 27th 
	Teacher: Cathryn Story 

	Overview:
This unit should help students get excited about physical education learning by trying out a variety of movements necessary for games that students with varying abilities at their age can successfully participate in. By the end of the unit they should be comfortable & familiar with many games that they can use on their own regularly & with others to build relationships outside of the class. 

	Rationale:

This unit will provide students with an introduction to, and practice trying a variety of fundamental movement skills that student will need to be familiar with in order to effectively participate in the units to follow. Minimal equipment will be used so that students can experiment with different ways of interacting safely & respectfully with one another. The games and activities we do can take place in a variety of environments (park, gym, classroom) depending on weather/ availability of shared space to show students that physical activity can be done anywhere. This unit should help get to know one another better and help students feel comfortable trying new things together throughout the other units to follow. 


	Objectives / Learner Outcomes:
-AK-10: demonstrate body and space awareness when performing space awareness games 
-CK-5: display a willingness to play alongside others 
-DK-5: experience moving safely and sensitively through all environments; eg. Movement activities 
-Students will learn how to safely & positively move with others in indoor & outdoor spaces. 
-Students will learn how to safely & positively interact with others in indoor & outdoor spaces. 
- Students will vary their movement speed & movement levels 
-Students will move under control while changing directions, levels & pathways 

	Key Teaching and Learning Activities:

-Students will learn fundamental movement skills including: hopping, running & dodging  

- Introduce & practice organization/ listening signals (how & where to gather to listen to instructions, moving safely together & in own spaces, attention getters)

- Ice breaker games for positive relationship building

- Direction change games (pathway patters to follow, moving in different formations, safe scattered movements)

- Locating objects & interacting with them using different body parts

- Freeze games (holding positions, quick movements)

- Hoola hoop tosses, rolls & hoola hooping

- Fun walks (moving like an animal – successfully getting from one point to another in diff ways)

- Tag games 

- Stunt poses (fundamental movement skills)

	Resources:
-Physical Education Guide to Implementation : Kindergarten to Grade 12 by Alberta Learning 

-www.befitforlife.ca 

-Move & Play Through Literacy : Active Start & Transition cards  

-PE Central https://www.pecentral.org/

-Ready to Use P.E Activities for Grades K-2 by Joanne M. Landy
-Fundamental Movement Skills :The building blocks for the development of physical literacy by PHE Canada 

 
	Planning for Diversity:
· Discuss befits of learning fundamental movement skills with students who may be reluctant to participate (explain purpose) 
Ex. Running will help us be able to play basketball, tag, soccer etc. 

· Just a few fundamental movement skills are focused on for this unit to provide students will many opportunities to practice them using different equipment & in different games 
-Students who show they are already confident with some of these skills could be asked to demonstrate their knowledge to their peers (be given more leadership roles in activities as well) 

-Warm-up/ transition activities should be more review & practice of skills being worked on each day  
	Assessment and Evaluation:

Observations:

-giving each other positive feedback that encourages participation & compliments the skills of others
-students attempting new movement skills

-students following directions 
Rating scale: for behaviour while using equipment , working with others , listening 
Anecdotal records (enthusiasm, following instructions, working with others)  
Checklists 
· What can they do on their own? How frequently? 

· How often do they participate?

· What do they need assistance doing?

· Do they need more of a challenge?
· Are they moving/ playing games in ways that are safe for themselves & others?  

	

	Day
	Outcomes
	Teaching and Learning Activities
	Resources
	Planning for Diversity
	Assessment/Evaluation

(Formative & Summative)

	1
	-AK-10 

-CK-5 

-DK-5

	-Organizing students to listen to instructions (what does looking & listening sound like? how will teacher get student attention, getting class to freeze etc.) 
-Using signals to get student attention 

-Follow leader to move together & stay together 

- Moving & sounding like different animals around gym/ outside (fun walks) 

-staying inside different boundaries as you move & change directions & do different actions (moving backwards, sideways, zig-zag etc.) 

-Finding own space (doing actions without touching others)

-Simon says  

-Moving in different levels in our own space (animals that take up high, medium & low space) 
	- Fundamental Movement Skills :The building blocks for the development of physical literacy by PHE Canada
-Move & Play Through Literacy : Active Start & Transition cards  
	-students can take turns leading class & following 
-students can demonstrate & suggest animals for everyone to move like 
	- observing participation 
-observing willingness to try 

-observing listening to instructions 

(all formative)

	2
	-AK-10 

-CK-5 

-DK-5
	-Practice/ review how we move together , listen to instructions , attention getters 
- Moving on our own with control: Ways to move across the gym- going from point A-B (crab walk, gallop, run, hop, side walk etc.)

- Touch game (listen to an object called out & body part & way to move, students locate object & touch with that body part)

-Stunt poses (ways to stop, look & listen & use different levels) 
	-Fundamental Movement Skills :The building blocks for the development of physical literacy by PHE Canada
-Move & Play Through Literacy : Active Start & Transition cards  
	- students encouraged to try all moves but can make up their own move if for ex. Crab walk is out of their comfort zone 
	-observations & checklists (formative) 

	3
	-AK-10 

-CK-5 

-DK-5

	-Skill focus: running & dodging 
-Ice breaker games (moving with others) 
-whole class games with no teams (few students it with few students helping keep others safe) 

-tag games (freeze, traffic light, car drivers, fairy godmother etc.)
- demonstrate skill (student volunteers)
	-Fundamental Movement Skills :The building blocks for the development of physical literacy by PHE Canada
-Move & Play Through Literacy : Active Start & Transition cards  
	- students will take turns being ‘it’ 
- we will review how to safely tag others without being rough 

-we will use student demonstrations of appropriate tagging 
	-observations (formative)
-anecdotal records (summative) 

	4
	-AK-10 

-CK-5 

-DK-5

	-Skill focus: running & dodging & hopping 

-Equipment : Hoola hoops 
-Rolling , running after , following hoops, running to safe spaces , hoola hooping in own space, dodging hoops , hopping in & out of hoops , watching out for others
	-Fundamental Movement Skills :The building blocks for the development of physical literacy by PHE Canada
	- students will have whole time to practice playing with this equipment that may be brand new to some (peers who have can help those who need support with skill development) 
	-observation & anecdotal records (formative) 

	5
	-AK-10 

-CK-5 

-DK-5

	-Skill focus: running 
-Equipment : soft rubber balls & variety of others that are suitable for age group 
-Moving together with equipment: keep all balls moving (work together to ensure all balls move the whole time)

- traveling with ball in hand (keeping it safe while others try to tag/ steal) 

-moving around gym/ space with ball in different ways while keeping it with you 

-bounce catch in own space (staying in own space with equipment) 
	-Fundamental Movement Skills :The building blocks for the development of physical literacy by PHE Canada
-Move & Play Through Literacy : Active Start & Transition cards  
	-students can have some options in size of balls they want to use (easy to hold, grab, see etc.) 
	-observation & checklists (formative)

	6
	-AK-10 

-CK-5 

-DK-5

	 -practice/ review moving together & on own in own spaces (following, fun walks, moving across different spaces in different ways) 
-familiar tag games 

- using multiple equipment in own space (balls & hoops)

- working in partners with multiple equipment 
	-Fundamental Movement Skills :The building blocks for the development of physical literacy by PHE Canada
-Move & Play Through Literacy : Active Start & Transition cards  
	- teacher will mix pairs up so everyone practices playing together (no one is left out) 
	-rating scale (summative)
-observation (formative) 

	7
	-AK-10 

-CK-5 

-DK-5

	-Space awareness while playing with others outside 

-using playgroup equipment safely / with others 

-turn taking 

-use parts of playgroup to demonstrate fundamental skills worked on
	-Fundamental Movement Skills :The building blocks for the development of physical literacy by PHE Canada
-Move & Play Through Literacy : Active Start & Transition cards  
	-students can choose parts of playground they want to use (keeping in mind turn taking) 
	-observation & checklists (formative & summative) 

	Unit Plan

	Grade: 2 
	Unit Focus: Writing (narrative) 
	Unit Dates: September 5th – October 10th 
	Teacher: Cathryn Story 

	Overview:

· Students will learn how to craft true stories (taking something you know and making it into something that draws others in) 
· How to think of writing ideas using tiny topic note pads (how ideas for writing is everywhere and can come to us at any time in our life) 
· Progress will be clear from : pre-assessments, formative & summative 
· Daily practice with important elements of the structure of narrative writing (order of story events, beginning, middle, end, details that take reader into your story) 

· How to use grammar conventions in writing (why we should think about this during revision & editing times) 

· Review why the texts you create must have meaning supported by details in both writing & pictures 

· Review & re-establish how daily writing workshops will go (when we work together & when we work independently) 

· Remind students that writing needs to be meaningful to the writer & that it is okay if their meaning changes

· Provide students with more practice writing unfamiliar or difficult words on their own (using phonics & phonemic awareness knowledge)

· How to set individual goals & meet them using strategies 
· Explicit instruction paired with many opportunities to practice (designated writing time)
· Review using workshop materials & routines 

	Rationale:

· Common Core State Standards are addressed and are a main focus throughout as the unit develops 

· Ideas & clarity of text meanings are the main focus (communicating using writing techniques is still important & will be worked on throughout. However, correcting spelling etc. will not be given as much time) 

· Students will develop their independence as they learn that writing can always be added onto & revised

· Continuing to draw/label 1st as students generate ideas & content (plan writing & the details that will be explained in words) 
· Giving & receiving feedback 

· Writing approximations (encouraging students to write words that are hard by using their knowledge of the alphabet, mentor texts, context clues & phonemic awareness). 
· Daily group/partner shares should help students feel comfortable & confident during the culminating celebration where they will be asked to share their work with others .GLO 5 will be continually worked on during share times. During these times they will also have more time to practice their communication skills by taking turns listening to others and speaking. 


	Objectives / Learner Outcomes:
-2:1.1: express ideas and develop understanding & experiment with language forms & set goals 

-2:1.2: Consider ideas of others & combine ideas 

-2:2.1: Use prior knowledge & comprehension strategies 

-Students will identify their strengths and areas in need of improvement  
-Students will record their ideas in ways that are meaningful and clear to themselves and others 

-Students will experiment with different mentor author techniques and writing strategies in their own writing to strengthen their stories 
-Students will write books that follow similar organization structures and include similar word choices as mentor authors and their texts to create various effects on readers 

	Key Teaching and Learning Activities:
· Minilessons ( at the carpet) :Shared writing, interactive writing, using whiteboards to check understanding, mentor text reading (storytelling) , demonstrations & highlighting student examples 

· Creating & reviewing strategy charts 
· Using the class word wall to help with spelling & adding more to writing 
· Using mentor texts while writing 

· Writing Centres (students grouped with similar ability w/ blank paper, booklets, post-its, variety of writing supplies) 

· Writing Folders (students being in control of their writing & how to organize & take pride in their work) 
· Tiny Topic Note pads (how to use them at school & outside of school) 
· Daily sharing times & conferences with teacher (talking about writing with others, retelling to check for clarity and details & getting feedback on how to improve & what parts of writing are strong) 
· Possible discussion questions:  Is your intended meaning clear to others? (gather peer input)  How can I be a problem solver while I write? (using learned strategies & peer suggestions before asking for teacher help)

· Culminating celebration (practice storytelling) 

	Resources:

-Lessons from the Masters: Improving Narrative Writing Grade 2 by Lucy Calkins 
Authorship Books: 

-Chester by Mélanie Watt

-Ralph Tells a Story by Abby Hanlon

-I don’t Draw, I Color! By Adam Lehrhaupt 

-Diary of a Fly by Doreen Cronin (date stamp concept & using small moment note pads)
Small Moment Books: 

-Owl Moon by Jane Yolen 

-Blackout by J. Rocco 

-Fireflies by Julie Brinkloe 

-Wemberly Worried by Kevin Henke

-The Kissing Hand by A. Penn

-My Rotten Redhead Older Brother by Patricia Polacco  


	Planning for Diversity:

-Daily conferences with individuals & small groups 
- Classroom displays for students to refer to while working (anchor charts of teaching points, strategies to remember, word wall etc.) 
-students can always refer back to mentor texts previously introduced 

- teacher can print mini versions of strategy charts for students to use at their writing centres 

	Assessment and Evaluation:

-3 timed on-demand writing sessions (narrative, informational, opinion) –summative to gather benchmark data & have evidence of unit growth (days to do these will be determined , will take portion of a writing workshop time likely-1 per day) 
- Narrative writing checklist (summative when teacher uses & formative when students use) 
-Self- assessments (using checklists on their own, marking work for revision, questions to ask others, areas in need of clarifications etc.) –formative 
-Peer feedback (daily) share times (primarily verbal & pointing to specific areas in student writing) –formative 
- Writing folders (a collection of student work throughout the unit with evidence of revision strategies used) 
-Running records (ongoing). They will be both formative & summative. 


	

	Day
	Outcomes
	Teaching and Learning Activities
	Resources
	Planning for Diversity
	Assessment/Evaluation

(Formative & Summative)

	1
	2:1.1
2: 1.2
2:2.1
	· Intro writing groups & student leaders

· Intro mentor authors & their texts (create inquiry questions together)
· Explain & model daily procedures of the workshops/writing centres (expectations, where to find materials etc.) 

· Tiny topic notepads (shared writing –model how to use)

· Introduce small moment writing 
· Share ideas with partners 

· Share student model of writing with details 
	-Owl Moon
-The Leaving Morning 

-Writing folders for organizing work 

-anchor charts 
	-quick conferences to touch base with each student 

	-Discuss unclear content with students to check their understanding of how to generate content & to give specific feedback on what is missing from their writing to fully convey intended meaning (formative) 


	2
	2:1.1

2: 1.2

2:2.1
	· Everyday moments as story ideas (everywhere)
· Read Owl Moon as example of small moment writing 

· How students can use tiny topic notepads (model a quick reminder note) 
· Writing small moment stories in booklets (one small idea to write about) 

· How to stretch out ideas across pages (show model) 
	-mentor author quotes 
- Owl moon 

-Tiny topic notepads 
	-help students get small moment inspiration from books 
-look & listen to world around you for topic ideas 
	-Ask students to explain their plans for student stories
- observe how students are thinking about ideas (weekend events, walking to school etc.) (formative) 

	3
	2:1.1

2: 1.2

2:2.1
	· How to tell whole story of a tiny moment (expanding with details)
· Assign unit writing partners 

· Planning stories before writing

· Including beginning, middles, ends, times, places 

· Students decide on state of their work 

· Students learn to organize their finished & work in progress 
	-mentor texts from read-aloud 

	-tell story across 5 fingers to help remember important ideas & plan (retell & jot notes on booklet pages) 
-read writing out loud before adding on more (check if it makes sense, flows, has all details etc.)   
- advanced writers should think about audience 
	-check writing folders (how have they organized work) 
- observe retellings 

- check for planning at top of pages of writing (formative) 

	4
	2:1.1

2: 1.2

2:2.1

	· Adding details to writing 
· Review seed topics & explain magnifying small moments 

· Examine objects together (identify details)

· Examine mentor texts for small moment details in their writing 
· Stretching stories with details (adding pages to writing) 

· Think about senses while writing details 
	-magnifying glasses 
- familiar objects to examine together
Owl Moon

-student examples of excellent work 
	-give opportunities to revise & work on multiple writing drafts 
- display roles of writers & readers on chart paper for all to see while working 

- act out & say small moment out loud (help remember details) 
	· Student writing folders 
· Evidence of revision 

· Observe students using different strategies to recall more details 

· Listen to students making personal writing goals (formative)

	5
	2:1.1

2: 1.2

2:2.1
	· Revising endings to make story memorable to reader 
· Looking at flow of whole story while revising work 
· Create list of observations about good endings 

· Write story endings together as class 

· Set revision goals 
	-1-2 mentor texts (how their endings work with whole story) 
	-print out copies of mentor text endings for students to have in front of them to examine 
- students can talk with partners about their revisions & get feedback from them also 
	- have student identify their own specific revisions in their work 
-listen to their descriptions of changes to make 

-give feedback on identified revisions (formative) 

	6
	2:1.1

2: 1.2

2:2.1
	· Rereading work for writing techniques for clarity (end punctuation, grammar conventions etc.)  
· Editing own work (run-on sentences, excessive ‘ands’)
· Commas in a list 

· How to check spelling of words (writing words 3 different ways)
	- student examples of accurately using punctuation 
- student work that requires revision 
	-remind all students to slow down when editing (make student groups of varying writing abilities to help watch for this)
	-Pre-assess student knowledge of punctuation understanding (review writing folder work) –summative 
-check if students are rushing editing or not understanding how to use conventions 

- Donald Bear’s Spelling Inventory (assess student spelling –problem solving words & words spelled automatically) –formative & summative 

	7
	2:1.1

2: 1.2

2:2.1
	· Making writing plans & goals by student self-assessment of their work 
· Encouraging risk taking to improve writing 

· Why we should plan our writing time (importance of practice time)

· Link feedback with checklists (make it clear & usable for students) 
	-mentor author quote 
-anchor chart (strong writer characteristics)
	-students are all responsible for planning how they think they should spend writing time to meet goals they set for themselves
	-narrative writing checklists (teacher & student use) 
-compare student self-assessments to teacher assessments using checklist 

-check for students making achievable & realistic goals for themselves 

-provide individual verbal feedback (ex. Elaborate here, be specific, this part is strong, how can you make this part stronger?)

	8
	2:1.1

2: 1.2

2:2.1

	- Writing intention (strong feeling, reader reaction, imagery)
- Students being in charge of their writing (writing for self & reader) 

- Thinking about possible intentions (having multiple in planning) 

- have students identify intentions in multiple pieces 

- Ways to decide on intentions (read out loud) 
- Keeping audience in mind 

-Using writing & storytelling voice to show story intention
	-texts that make reader feel specific/ different emotions (sad, happy, laugh, gasp etc.) 
- 2 mentor texts 

-author quote about revision 
	-students can chose their writing intentions 
	- ask: “what are you working on as a writer?” (what strategies are being utilized?) 
-“what kind of story are you trying to tell?” 

-as students to identify where they are showing their intentions (formative & summative in running record) 

	9
	2:1.1

2: 1.2

2:2.1
	· Using books as writing resources 
· How to write like mentor authors 

· Review writing intentions (writer choices) 

· Study parts of mentor texts for powerful parts 

· Using repetition in writing (why? What does it do?)

· How to separate mentor author topic from craft moves 
	-Owl Moon & other mentor texts 
- chart with author moves to identify & use in own writing 
	-remind students to write about their own life
-give more time for revision if students are struggling to use own words 

-remind students how to find writing ideas 
	-Check how author move are being used by student in own writing (using own words or author words?) –formative & summative in a running record 

	10
	2:1.1

2: 1.2

2:2.1

	· Author moves in student own writing (approximating)
· Shared writing about class experience 

· Revising writing cont.

· How to make all parts of writing powerful 

· Showing character relationships 

· Painting pictures with words 
	-anchor chart of moves 
-mentor texts 
	-can use books for ideas about powerful writing 
- imagine self in book while reading (can reader do same with your writing?) 

-introduce ‘mood’ to advanced writers 
	- peer feedback (advise from readers) 
-practicing giving each other meaningful/ specific feedback (identifying moves used well, details, intentions etc.) (formative)
 

	11
	2:1.1

2: 1.2

2:2.1

	· Using multiple craft moves (multiple ways a story can go) 
· Practice using mentor texts for own writing cont. (time to apply)

· Stretching parts cont. 

· Revision cont. 

· Adding dialogue to writing 

· Making readers wonder & hope 
	-mentor texts 
-chart list of moves 

-shared writing of class experience 
	- small group conferring to check on student understanding up till this point 
-opportunities to apply learning to older writing pieces in folders 
	-observations in conferences 
-peer feedback 

-whole group share (formative) 

	12
	2:1.1

2: 1.2

2:2.1

	· Meaningful revisions 
· Why an author technique was used 

· Revise class texts with meaning together (check comparisons made etc.) 
· Increasing writing volume 

· Identifying word choices (in mentor texts )
	-mentor texts (reread for editing moves)
-author moves chart 

-list mentor text word choices on a chart 


	-work one on one with student to set volume goals for their writing 
-copy parts of text for students to hold & manipulate
	-can students identify the purpose of the techniques they used in their writing?
-are students using specific language to capture a moment? 

(summative to include in running record) 

	13
	2:1.1

2: 1.2

2:2.1
	· Specific language cont. 
· Reading writing to listen for how writing sounds 

· Symphony share (beautiful language choices-more precise) 

· Brainstorming synonyms that fit best in each writing 

· Term: alliteration, comparisons 

· Edit for: specificity & intent 
	-copies of mentor texts for small groups 
-student writing folders 
	-students pick their writing that they want to spend more time on for the celebration 
-students edit in partners (share & get/give feedback) 
	-check if students can identify author language choices 
-observe students revising class writing & their own writing (focusing on language choices) 

-check if writing is improving overtime 

-Are strong writers showing a deeper understanding of painting a picture with words? (formative & summative in running record) 

	14
	2:1.1

2: 1.2

2:2.1

	  -Revising few selected stories for celebration 
-Share writing parts students are proud of 

-Class demonstrating of editing writing

-Discuss more possible editing techniques (capitalization, clarity, comas, spelling etc.) 

-Students will share their work with an audience (small) 
	-mentor texts 
-anchor charts with writing strategies 

-mentor author quote 

-mentor author website 
	-Partner teach/editing cont. 
-teacher will frequently check on student work they’ve decided is finished (more feedback)

-students can continue editing other pieces they don’t plan to share 
	-observe editing techniques students are implementing 
-can students explain their writing choices? (precise language, comparisons, coming up with ideas etc.) (formative) 

	15
	2:1.1

2: 1.2

2:2.1
	-Students can chose their own/new mentor authors & texts 
-How to get writing help using any text 

-Careful reading of mentor texts to find parts that are meaningful to/ admired by students 

-Using mentor texts techniques students found on their own in their writing 

-Review: setting, adding details to intrigue reader, evoking feelings
	-big pool of mentor texts 
-chart with points about using mentor texts 
	- Students are being given more responsibility (teacher can assist with making plans) 
-anchor charts will be displayed as students work independently & with partners for them to refer to 
	-can students use both old & new strategies? 
-can students explain reasons for picking mentor texts?

-what are students still not using that would improve their writing? 

	16
	2:1.1

2: 1.2

2:2.1
	-Taking risks to try new things in writing (discuss how & he benefits) 
-finding & using own mentor texts cont. 

-reflecting on writing & goal setting 
	-mentor texts 
	- teacher will demonstrate risk taking (how to bounce back from it not going as planned) 
	-are students trying new things in their writing?
-are students trying something new in multiple ways?

-self-assessment (rereading work)(formative)  

	17
	2:1.1

2: 1.2

2:2.1
	-Partner work (giving useable feedback)
-Setting goals using feedback from others 
	-student work in progress 
-mentor texts 


	-students continue to set own personal goals with help of teacher & peer feedback 
	-Narrative writing checklist 
-Specific & clear feedback to link with student goals (formative) 

	18
	2:1.1

2: 1.2

2:2.1
	-Using more editing strategies 
-How to publish writing 

-Review importance/ purpose of editing work for self & for readers 

-Spelling check focus 

-Small group interactive writing (to show spelling fixes) 

-Intro. ‘fancying up’ 
	-whiteboards (per student) 
	-demonstration of using editing checklist 
-turn-and talk (check for understanding) 

-students can use word wall as they edit their spelling 

-leveled group interactive writing 
	-student editing checklist 
-observations in interactive writing groups

-observations during turn-and-talk  (formative) 

	19
	2:1.1

2: 1.2

2:2.1
	-celebration of student progress 
-Invite people outside class to attend 

-Students will highlight techniques used 

-Introduce each writer & specifics they worked on during unit

-write to mentor authors (author relationship building) 
	-mentor authors 
-writing letter examples 
	-Students can invite anyone they wish to hear their writing 
-students can present in whichever groups they are comfortable with (size variations) 
	-Narrative writing checklists 
-Student writing folders 

-editing checklists (summative) 

	Unit Plan

	Grade: 2 
	Unit Focus: Reading (Growing Like Bean Stalks) 
	Unit Dates: September 5th- October 10th 
	Teacher: Cathryn Story 

	Overview:
· 3 bends: fluency & comprehension, word solving/ reading like a writer & making reading-writing connections 
· Develop student responsibility (choice, frequency of reading etc.)
· Students will be introduced to books that are a variety of genres (help them discover their interests) 
· Frequent read-alouds & shared readings (book studies focusing on specific authors & multiple examples of their work) 
· Share harder & longer books with children (excitement of a challenge) 
· Work on fluency (rhymes) 
· Importance of endings (fitting parts of stories together) 
· How to synthesize story info (checking comprehension) 
· Students will work on solving hard words, not skipping over them (idea that authors have a purpose to their word choices & the way that they have chosen to display them ) 

	Rationale:

This unit will ask students to become more aware of the amount of time they spend reading both at school at home. Students will learn about the importance and benefits of practicing reading and doing so as often as possible. To encourage this, students will be supplied with book that have been selected for them depending on their current reading level and needs to take to & from school.  Chapter books & picture books will be used throughout the unit further expose them to different styles of books and writing. Students will become familiar with reading partners that they can use to discuss strategies and talk about book they are interested with and help keep them on track with their reading progress and success.

	Objectives / Learner Outcomes:
2:1.1 Use strategies & cues 
2:2.2: experience various texts & construct meaning from texts 
2:2.3: understand forms, elements & techniques 

Students will participate in a variety of shared & interactive reading activities 
Students will take more ownership of their reading frequency & success by recording their accomplishments at home & school 

Students will learn to use words found in a variety of sources to help them learn and read new words and hard words independently 

Students will learn strategies to predict possible word choices of authors to help them comprehend texts with new words 

	Key Teaching and Learning Activities:

· Mini Lesson (review major points of previous lesson, daily focus introduction, demonstration, peer brainstorm) 
· Shared reading (15 mins, across 5 days- Possibly Mercy Watson to the Rescue) 
· Read-aloud- both picture & chapter books from get go (1 per 2 lessons- texts students can’t read independently yet- Possibly Thoses Darn Squirrels ) 

· Conferring/ Small –Group Work (have high-interest books to use with students) 
· Questions to consider: Does that sound right? Does that make sense? Can I explain the story to someone else? 

· Reading logs 

· Independent reading 

· Shared book tubs 

· Class pause for Teacher Share (observations & encouragement) 

· Class/partner share (closure) 

	Resources:

· Second Grade Reading Growth Spurt by Lucy Calkins 
· Goldilocks & the Three Dinosaurs (fractured fairy tale) 

· Variety of leveled texts for book bins & book baggies 
· Katie Woo Has the Flu by Fran Manushkin 

· Fly Guy by Cam Jensen 

· Frog & Toad books 

	Planning for Diversity:

· Students will receive leveled book baggies that provide them with reading opportunities whenever they have free time (home & school)
· Their reading logs will let them keep track of their individual progress & share/celebrate that progress with parents & teacher

· Lots of opportunities to support each other while wanting to read books above their current ability is possibly daily 

· Big variety of books will make it so students do not feel their reading level is shared with others because others have their own individualized collections too 

	Assessment and Evaluation:

-Running records of what level of books students can independently read 
- Miscue analysis checklists on focus words (formative & summative) 
- Self assessment checklists (formative) 

- Self-evaluation (record what students notice in other’s sample work)- students creating criteria (formative) 
- Listen to retellings (comprehension/ vocabulary checklists) (formative) 
- observation of participation 

- writing folders & booklets (examine work for signs of growth- formative & summative)
- Running record scoring sheets (summative) 

- Anecdotal notes (gather formative info for minilesson & conferring discussions) 

- checklists for developmental milestones & strategy application/understanding (for self-assessment & teacher completed- summative & formative) 

- Student work sample celebrations (showcase accomplishments)–students choose their best work they think highlights strengths (applying editing & revision strategies) – summative & formative
- Conferences about student goals set & completed (ask questions about their reading & writing processes & habits)(formative)
-Conferences about 6 traits of writing. Questions about: ideas, structure, vocab/ word choice, sentence fluency, voice & editing. (formative- summative for anecdotal notes)
- Rubrics (summative)

	

	Day
	Outcomes
	Teaching and Learning Activities
	Resources
	Planning for Diversity
	Assessment/Evaluation

(Formative & Summative)

	1
	2:1.1 

2:2.2 

2:2.3
	· Share start of a nursery rhyme (on chart paper for all students to see)

· Discuss ‘How to Read a book’ (use How to Read a Story) 
· Share variety of ways to read 

· Students work with levelled book bins 
· Teacher discusses books with students & gathers info on their interests & their reading outside classroom 

· Review reading together 
· Discuss what reading sounds & looks like when we work alone & with others (how to respect all learners) 
	-How to Read a Story by
-Nursery Rhyme chart (singing= choice of how to read)
	-Lets students go through book bins & classroom library to discover their interests & remind them of stories they already know 
-let students play with books to get them excited about unit (allow lots of talking, but at low volumes for students who prefer reading to themselves)
	-Observe students at leveled book bins (are the books just right for them? Too hard? Easy?) 
-Parent survey on student reading (observations of strengths, struggles & interests) (formative) 

	2
	2:1.1 

2:2.2 

2:2.3
	· Assign reading partners 
· How to investigate a book 
· Reading can change throughout a book

· Rearrange book bins groups (for best fits)

· Using post-its in books 
	-Anchor chart 
-Nursery Rhyme 

- Book (Mercy Watson) to investigate together (w/ chapters)
	-reading partners can be temporary to find out who supports who best before assigning long term groupings 
	-Start running records (conferring) (formative & summative) 


	3
	2:1.1 

2:2.2 

2:2.3

	· Setting goals to read more (volume & strength) 
· How long to spend on levelled books (independence & own judgement) 
· Terms: volume, stamina, reading strength 
	-Anchor chart on reading time 
	- print out mini charts for students with pictures 
-provide terms covered to students 
	-Reading logs (students use)
-Running records (small groups) (formative & summative) 

	4
	2:1.1 

2:2.2 

2:2.3
	-Scanning books for ‘snap words’ (familiar- high frequency) 
· How to help yourself when encountering hard words 

· Teach moving on to more books 

· Using post-its for daily goals 
	-Small group fluency plan sheets 
- anchor chart

- Same chapter book to investigate


	-give print outs of snap words to help students refer to bank of knowledge they have while reading
-review daily goals with struggling students
	-Running records 
-Reading logs 

-Observe whole class readings of nursery rhymes 
-miscue checklist (formative & summative) 

	5
	2:1.1 

2:2.2 

2:2.3
	· Reflect on what you read (ask: does that make sense to me? Do I know what happened in my book? Should I go back & reread?)
· Teach : pause & think & retell (using signals

· Using reading time effectively (personal responsibility to read more)
	-Student choice of leveled book for pause & think
- problem solving anchor chart (how to increase volume)

-Chapter book
	-create word wall for below bench mark students (their own high frequency list)
-reread familiar texts with them
	-Observe partner comprehension checks 
-Listen to student retellings (big events)
-Reading logs (students use to set individual goals ex. Need to read slower)(formative)
-Running records 

	6
	2:1.1 

2:2.2 

2:2.3
	· Using post-its to flag story parts to return to (quick few words) 
· Pause & think & retell can happen later & with partners 

· Reflecting during independent reading (my idea is…I’m thinking…I wonder) 

· Introduce new books at instructional level (story points & few pics) 

· Using parts of known words to read unknown words
	-Anchor chart 
- Chapter book to investigate 
	- students can flag points without writing a note (focus is to come back , not worry about writing skills)
-encourage students to just write quick reminders or an image if that helps 
	- Running records 
- Reading logs 
-Anecdotal notes (formative) 

	7
	2:1.1 

2:2.2 

2:2.3
	· Book baggies (per student) 
· Reading & using strategies with partners 

· Picking books to put in baggies

· Figuring out hard words on own cont. 

· Practice hard word strategies (use cross checking)

· Small group guided reading (10 mins) 
	-Anchor chart 
- chapter book 
	- Peers can ask each other for tips while cross checking 
-student interests will be considered when picking baggie books 


	-Observe students cross checking strategies 
- Observe students using whiteboards (writing possible words that make sense- using context clues) (formative)
-miscue checklist (summative)

	8
	2:1.1 

2:2.2 

2:2.3
	· Guessing & cross checking cont. (word solving) 
· How to be flexible with strategies (using multiple)

· Asking “what (word) would make sense?” 

· Help students see challenges in positive & exciting ways 

· Create & work with guided reading groups 
	-Anchor chart w/ strategies 
- Variety of book levels in book baggies 
	-Challenging individuals: have students chose books that they think are hard for them & use the strategies
	-Running record (summative)
-Check student individual reading goals (what they are working on & what they feel comfortable with) (formative) 

	9
	2:1.1 

2:2.2 

2:2.3
	· Using beginnings & ends of hard words to read/ solve whole word
· Create list of common beginnings & ends (pre, un, ly, ing etc.) 

· Use chapter book to find hard words (list words)
	-passage from chapter book
	-Teach students struggling with high frequency words to use :Look Read Spell Write Look Read strategy (K review) 
	-Running record (formative & summative) 
-Observe partner work (correct parts that don’t sound right that we read) (formative) 

	10
	2:1.1 

2:2.2 

2:2.3
	· Focusing on middle of hard words (vowel teams)
· Guessing covered words (partner game)

· Sort words with similar vowel sounds 

· Remind to pause to check comprehension
	-use chapter book for words with vowel teams 
-anchor charts 
	- Guessing words come from student leveled books that they chose 
	-observe students writing sort & long vowel sound words from their books on whiteboards 
- running records (summative & formative) 

	11
	2:1.1 

2:2.2 

2:2.3

	· Reading new words on our own (look for smaller words we know within them) 
· Learning vocabulary from books (reading them & finding their meaning)

· Drawing words definitions (what I think, what it means in my book)

· Multiple meanings of words (synonyms)
	-anchor chart
-‘juicy’ word chart (hard words=interesting reading)
	-work with small groups of students with same vocab development 
- select words from student books that they need more support to learn & use 
	- Anecdotal notes (formative) How are students using books to teach themselves? 


	12
	2:1.1 

2:2.2 

2:2.3

	· How readers can fix own mistakes (reading jokes/ puns in partners)
· Importance of reading jokes correctly to get a response from others 

· How to set own reading paces 
	-paper strips with jokes 
- chart on reader checks
	- leveled reading jokes for student pairs  
	- observe students correcting themselves of words are not read correctly while delivering a joke 
- running record (look for miscues )

	13
	2:1.1 

2:2.2 

2:2.3
	-Read-aloud (to study author intentions-how does author want readers to respond?)
-Reading like writers (notice craft moves- what, why & how)

-Stop, notice & mark craft techniques while reading 
	-Those Darn Squirrels (book)
-chart of things to watch for while reading 

-use mentor text chart from writing unit
	-Support indiv. Stamina & reading pace (use signals to minimally interrupt independent & partner reading) 
	- Review student goals 
- Running records (formative)

	14
	2:1.1 

2:2.2 

2:2.3
	-Write & read (keep in mind what the authors we looked at yesterday do)
- Mark pages in multiple mentor texts for students to read while they use them in their writing 

-write like authors we read (pause reading to write)

-revising own work to be like authors we read 
	- Variety of texts students can examine 
	-use leveled texts to study author intentions 
	-Anecdotal notes 
-observations

Miscue checks (formative)  

	15
	2:1.1 

2:2.2 

2:2.3
	-Linking ALL parts of stories together (watch how authors do this so students can) 
- Importance of story endings 

-How does repetition within stories strengthen them? 

-Retelling using fingers to keep track of points 
	-Mercy Watson book 
-author intension chart 

-book marks of teaching points (review for each student) 

-retell chart 
	-have a guided reading lesson to determine of students are still at appropriate reading level
	-listen to retellings (can they see how all parts of story work together?) 
-Review students writing a story retelling (can they tell which parts/ characters are essential to the story as a whole?) (formative checklist & notes)

	16
	2:1.1 

2:2.2 

2:2.3
	-Reflect on lessons from the story you read (after doing a retelling)

- New author intention (teaching reader) 

- Teaching reader vs. identifying what character learns 

-identify/ list common author lessons 

-How does story ending support lesson?

-sneak peaks to predict author intended lesson 

	-Anchor charts 
-class read-aloud 

- discussion chart (use with levelled partner/ groups readers) 
	-practice skill with students in small groups over a few days (shared reading to independent) 
- have students think together about lessons & write down their brainstorms 
	-can students find lessons/ big ideas in stories? (on-going check for the year) 
- comprehension checklist (formative & summative) 

	17
	2:1.1 

2:2.2 

2:2.3
	-Review all charts we made throughout unit 
- Summarize reading tips (students encourage others to read independently  & problem solve with strategies)

- Students write advice for other readers (things to keep in mind about authors’ writing)
-Reflect on/ discuss strategies students found success using 

- Review reading stamina 
	-students use classroom library/ book baggies to re-organize them in ways they think other students should consider while reading
	-celebrate individual reading growth 
-in leveled reading groups have students reflect on how they tackle challenges
	-Check if students are still working with appropriate levelled texts (summative reading rubric)


